








of too much physical activity. In the 1920s, cordial “play days” replaced rowdy inter-
scholastic athletic competition. Competitive sports were not completely reinstated until
after the passage of federal legislation in the 1970s that required increased funding for
women’s sports. Suddenly educators once again saw the value of allowing girls to push
themselves as hard as boys, physically as well as mentally. As participation in sports in-
creased, support of its teams by the student body grew. This resulted in increased school
spirit and the winning of several state championships.

In the era before women had the right to vote or to choose traditionally male pro-
fessions, many fulfilled their intellectual and social aspirations through community
service, the theme of Chapter 6. The “Order of Willing Service,” founded in 1901, em-
phasized the importance of women's active involvement in the problems of the city, par-
ticularly those caused by poverty, ignorance, and disease. In 1900, their crusading spirit
led to key roles in many of Cleveland’s early charitable organizations.

At mid-century, Hathaway Brown gitls sought to make sense of the changing and
often difficult events that surrounded them. They debated America’s involvement in
two world wars and the Civil Rights Movement, and took part in the deliberations of a
model United Nations. After the tragedy of September 11, 2001, the School became far
more involved in communicating a global vision to its students. “Twenty-first century
schools, in our age of ever-intensifying globalization, must become schools without
borders,” Mr. Christ wrote, “expanding their horizons across oceans and cultures to
promote global understanding and citizenship in both students and faculty.”> This led
to an initiative to create a Center for Global Citizenship at Hathaway Brown and a new

chapter still unwritten in the School’s life.
D

Telling the story of any institution is challenging, particularly as the narrative moves to
the present. We have tried to capture the essential elements of a dynamic and evolving
story. As we wrote the book, we were constantly reminded that the School was filled
with dedicated teachers who defined its spirit and excellence through their daily work
in the classroom. For every gitl, the intellectual odyssey of a Hathaway Brown educa-
tion begins there. If newer programs that are outgrowths of the School’s attempt to re-
imagine and redesign education for the twenty-first century seem to have received more
empbhasis, that is because they reflect the broader trends in our society. It was simply
impossible to include all the important programs and people that have contributed to
making the School a model for educating girls. Our history is not the history of Hatha-
way Brown, but a history of the School. The omission of some dedicated faculty, who
daily bring ideas to life for students, of loyal alumnae, and of hard-working staff mem-
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bers cannot diminish the value of their contributions to the life of the School. They are
essential to the School’s future and past.

The association of the authors with Hathaway Brown School began ten years ago
when Virginia Dawson wrote an article on the early history of the School that appeared
in Hathaway Brown Today. In collaborating on the book project, we jointly conceived its
organization. Virginia Dawson drafted the introduction and Chapters 1 and 6 and Mark
Bowles researched and wrote Chapters 2, 3, 4, 5. Since the book could not be published
as planned in 2001, in 2006 Virginia Dawson rewrote the book, particularly chapters 2
and 4, and added new material to bring the book up to date. During the revision of
the book, large sections of text were transferred between chapters to tighten them and
eliminate repetition. In the process, we renamed the book Tradition and Transformation to
emphasize its central theme. One of our dilemmas was the use of courtesy titles in the
book. We decided to use them rather than the more common usage of last names after
the first reference.

During the rewriting phase, Virginia Dawson worked with English teacher Terry
Dubow, Director of Hathaway Brown's Writing Center. Without him, this book would
never have been published. His enthusiasm, insights, and thoughtful critique proved in-
valuable in sharpening the book’s main arguments and in correcting omissions. He also
helped to gather images and worked with the book’s designer, Diana Barry, to produce a
volume we hope is both readable and handsome. We would also like to acknowledge the
foresight and perseverance of Suzanne Williams Stratton-Crooke (Class of 1957), former
director of planned giving. She was the project’s advocate, convinced that the School’s
history provided important lessons for the present. She also was instrumental in making
sure the School maintained its extensive archives so future generations of students could
appreciate how the School evolved. Mrs. Hudson and Susan Faulder, a former teacher
and writer for the Hathaway Brown Alumnae Magazine, were also staunch allies of the proj-
ect. Other faculty and alumnae graciously allowed us to interview them and shared their
insights into the unique community of excellence that defines Hathaway Brown. They
are listed in the acknowledgements at the end of the book.

We would also like to thank Ann Sindelar at the Western Reserve Historical Soci-
ety for access to its rich collections, particularly the unprocessed papers of Walker and
Weeks, and Kenneth Rose at the Rockefeller Archive Center for information on the
Brook’s Military Academy and Miss Mittleberger’s School.

INTRODUCTION = XV








